
The TEEP Learning Cycle is used by teachers as a guide to plan relevant, 
purposeful and stimulating lessons. Teachers can be confident that if each 
of these elements is considered during planning, then the lesson or series of 
lessons will be more likely to actively engage students in their learning.

By definition the cycle does not mean that each element is discrete or 
linear, rather it is intended to provide the basis for a strategic and cohesive 
sequence of activity that will enhance the students’ learning. It is expected 
that teachers will move back and forth using the cycle flexibly as they 
determine what is best to meet the needs of their students. 
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Learners are given the 
opportunity to show that they 
really do understand what they 
have been learning by applying 
it. Teachers must design 
activities in which learners apply 
their new understanding within 
a different or unfamiliar context, 
assessed by either self, peers or 
the teacher.

Learners may find themselves 
answering an exam question, or 
an online quiz, but they might 
just as well find themselves 
preparing questions for 
others, recording a podcast 
or presenting a TV show; 
demonstrating their learning in 
many ways.

Students are actively learning, 
taking the time and opportunity 
to develop understanding of the 
new information, which may 
involve them making mistakes. 

Learners should be encouraged 
to ask questions and research 
the answers for themselves, 
working towards building a 
personal understanding of what 
they have been presented with. 

Activities may be individual or 
collaborative, should appeal to 
multiple intelligences, enable 
high order thinking and offer 
choice and variety. 

Review can and should happen 
at any stage of the cycle and 
not just at the end.
In the debrief, discuss whether 
the learning outcomes have 
been achieved and how we 
know. 
High quality assessment for 
learning should complement 
and enhance the second phase 
of the cycle ‘Agree Learning 
Outcomes’.
Teach students how to 
talk about how they learn 
(metacognition). Being  explicit 
about how they have learned 
something is as important as 
what they have learned.

Review Construct 
 Meaning

Apply to  
Demonstrate

 

Physical: classroom 
arrangements, learning 
resources, classroom displays 
to support learning process, 
environment.

Intellectual: relevant rigorous 
curriculum content, the big 
picture, entry work, connecting 
to prior learning, hooking, 
cueing-in to prior experience.

Social/emotional: inviting, 
use of routines, enthusiasm 
for learning, trust, willingness 
to take risks, praise and 
encouragement, variety of 
groupings.

Make the content, skills and 
thinking explicit, discussing 
what and how students will 
be learning, revisiting these 
outcomes at key points in the 
lessons.

State clearly what the students 
will have learned by the end of 
the lesson.

Share the criteria against which 
student work will be assessed 
and provide opportunities for 
students to discuss and add to 
them, by asking questions for 
example.

Captivate and motivate the 
learner using a variety of multi-
sensory strategies such as:

 » using posters
 » video
 » music
 » guests
 » other learners
 » the environment
 » animations
 » the internet
 » a demonstration
 » books or stories

Stimulate the class into actively 
seeking further learning 
experiences throughout the 
course of the lesson.
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Learning

Agree Learning 
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Effective teacher behaviours

Effective learner behaviours

Underpinning elements

ASSESSMENT FOR LEARNING
Teachers:
 » plan clear achievable learning outcomes, sharing these 

with learners every lesson
 » plan questions and how learners will answer them
 » highlight to learners why feedback is important
 » plan what, when and where learners will receive feedback 

in schemes of work
 » model good feedback for learners and make it explicit 

when giving feedback
 » dedicate lesson time for learners to respond to feedback
 » train learners in a range of assessment strategies, oral, 

written, self and peer 
 » ensure formative assessment is used to enable learners 

to make progress from their current position

COLLABORATIVE LEARNING
Teachers:
 » set challenges with clear success criteria
 » plan timed group tasks
 » use a range of strategies such as think, pair, share
 » enable self and peer assessment and feedback
 » establish group targets
 » provide problem-solving activities
 » explicitly teach the features and attributes of 

effective collaboration such as time management, 
communication, etc

CLASSROOM CLIMATE
Teachers:
 » have high expectations of all learners
 » gives learners specific, regular, constructive feedback about how 

to improve their work
 » create a safe, attractive and ordered physical learning 

environment
 » demonstrate an enthusiasm for teaching and learning
 » are genuine; having the same attitude away from learners
 » encourage learners to take risks
 » plan for and encourage learner interaction in lessons

CLASSROOM MANAGEMENT
Teachers:
 » ensure that rules and consequences are clearly understood
 » start the lesson on time
 » ensure materials and tasks are ready and distribute materials 

effectively
 » plan lessons appropriately to gain and hold learners’ attention
 » correct inappropriate behaviour immediately, accurately and 

constructively
 » monitor the entire classroom

TEEP has grouped effective teacher behaviours into: classroom climate, classroom management, variety of teaching and 
learning approaches and interactive teaching.

EFFECTIVE USE OF ICT
Teachers:
Develop learners as consumers of knowledge:
 » give access to a broad range of information, digital tools and 

resources
 » teach how to validate information sourced via the internet and 

be critical thinkers when using digital technologies
 » use tools such as social bookmarking and online curation such 

as Diigo or Pinterest to refine information sources
Develop learners as collaborators:
 » use peer-assisted learning resources such as wikis, blogs, social 

networking and interactive voting
 » ensure learners are safety aware when online and understand 

the importance of online reputation management
Develop learners as producers of content:
 » use multimedia production tools such as digital camera, mobile 

phone, tablet etc to produce video, audio and/or images
 » share creatively with others via online tools and websites using 

digital technology

ACCELERATED LEARNING
Teachers:
 » create a positive safe learning environment; a ‘no put down 

zone’
 » focus feedback on specific learning objectives and allow learners 

time to respond to it
 » share the big picture, including content, process and the benefits 

to learners, connecting the learning from previous sessions
 » engage and challenge learners by hooking them into the lesson 

and by asking higher order questions
 » introduce new information in a variety of different ways
 » provide opportunities for learners to construct and demonstrate 

their learning in a variety of different ways
 » review what has been learned and how it has been learned

THINKING FOR LEARNING
Teachers:
 » plan lessons so that learners can choose a variety of tools and 

techniques over time
 » allow learners to reflect on and evaluate the use of these tools 
 » make the thinking process explicit and show they value the 

reasoning and the thinking process itself
 » plan a whole school approach, especially a consistency of 

language
 » plan schemes of work in which thinking skills are specifically 

developed within a subject context
 » plan open-ended activities so that learners can plan a route and 

make choices
 » make sure that tasks are worth some serious thought

VARIETY OF TEACHING AND  
LEARNING APPROACHES
Teachers:
 » plan lessons that are inclusive and allow for multiple 

intelligences
 » present new information in a number of different ways
 » ensure lessons move at a brisk pace
 » enable learners to explore new concepts before being 

assessed
 » give learners opportunities to work collaboratively

INTERACTIVE TEACHING
Teachers:
 » plan for questions used by both teachers and learners as 

a tool for learning
 » use ‘wait time’ to enable learners to formulate their 

response
 » regularly review to identify and consolidate what has 

been learned as well as how it has been learned
 » plan for discussion, enabling learners to share their ideas 

and learn from each other
 » enable scaffolding, supporting learner progress, as well as 

plan for how and when this scaffolding can be removed
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In TEEP, six effective learner behaviours are identified. Teachers should carefully consider the range of opportunities for 
students to demonstrate and develop such effective learner behaviours through activities which;

 » provide opportunities to reflect and make sense of the 
learning

 » encourage collaboration, including co-construction of 
meaning

 » allow the learner to take responsibility for learning
 » identify and evaluate the process of learning (learning  

about learning)

 

Reflection Behaviour
A reflective learner is one who seeks out the links  
between activities, subjects or ideas and their  
own personal experience. 

Offers Opinion Behaviour
Support and encourage learners to challenge their 
own and each other’s arguments with reasonable and 
rational justification that reacts and refers to comments 
of their peers. 

Personal Progress Behaviour
Learners working things out for themselves and being 
part of the decision-making process in their learning  
are key aspects of this behaviour.

Planning and Anticipation Behaviour
You are looking for your learners sharing strategies 
to tackle the task at hand and then reviewing the 
effectiveness of these plans.

Beliefs and Experiences Behaviour
You want learners to be asking questions and using the 
answers to identify ideas or explanations they already 
have, including those that conflict between accepted 
knowledge and their own ideas.

Seeks Assistance Behaviour
You do want your learners to ask for support and you do 
want them to develop perseverance and resilience, but this 
must be balanced with them developing independence as 
learners and a degree of self-reliance and regulation. 


